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OUR VISION 

To be an institution that nurtures free and happy minds thereby empowering students to excel 

and contribute to the society in the field of their choice.” 

 
OUR MISSION 

Tailor an inclusive and supportive campus that offers a sense of belonging, happiness, physical 

safety and intellectual freedom to all of our students 

Harvest the innate talent of each child to build a school community of individual achievement 

and collective excellence 

Instill an acute sense of values and ethics in each of our students so they may be always known 

for their personal integrity and probity 

Nurture an international cross-section of students so they may learn to live in a globalized world 

and contribute in building a united, tolerant, caring society 

Kindle and keep alive the spark of curiosity in our students through the provision of ICT 

facilities and resources that support a research – oriented, independent and enquiry based 

learning. 

 

PURPOSE 

 
Credence High School has formulated this policy in compliance with the Dubai Inclusive 

Education Policy Framework* to provide information about the procedures and standards 

necessary for the improvement of inclusive education. It is also intended to inform entity 

specific directives, so that every day, in every classroom, all students, including those identified 

as experiencing special educational needs and disabilities, will learn and achieve in a safe, 

supportive, engaging and appropriately challenging common learning environment. Within 

such a setting, their personal, social, emotional and academic needs are fully met. 
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PRINCIPLES 

 

At its heart, inclusive education is a provision that is committed to educating all students, 

including students identified as experiencing special educational needs and disabilities (SEND) 

in a common learning environment. In such settings, all students have access to quality 

instruction, intervention and support, so that they experience success in learning. Credence 

High School creates a culture of collaboration, in a landscape of mutual respect and equality 

for all. All students are given opportunities to be successful learners, to form positive social 

relationships with peers, and to become fully participating members of the learning community. 

 

All stakeholders at Credence High School, including governing bodies and leaders at all levels: 

 

 View and value student diversity as integral to the human condition. 

 Recognise the learning potential of all students. 

 Engage with theories of learning that support child-centered and differentiated 

approaches to teaching and learning. 

 Acknowledge that all students have the right to education in a common learning 

environment. 

 Prevent marginalisation and discrimination in education based on the experience of 

SEND in order to reduce barriers to participation in learning. 

 Be proactive in removing barriers to learning in diverse student populations, by 

adapting and modifying curricular, teaching and learning strategies. 

 Reject ability-labelling in teaching, along with the idea that some learners cannot learn 

due to individual deficits. 

 Fulfil their responsibility to facilitate an inclusive culture within their individual 

education settings and be accountable through the programmes, practices and outcomes 

of the entire learning community. 

https://www.khda.gov.ae/en/publications/article?id=10239
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          INCLUSION 

‘Strength lies in differences and not in similarities’ 

 
 

What is Inclusion? 
 

 

Inclusive education is about ensuring access to quality education for all students by effectively 

meeting their diverse needs in a way that is responsive, accepting, respectful and supportive. 

This is evident through student engagement and participation in an education programme 

within a common learning environment with the benefit of targeted support which enables the 

reduction and removal of barriers that may lead to exclusion. 

 
Inclusive education is not a project or an initiative. It is the progressive development of 

attitudes, behaviours, systems and beliefs that enable inclusive education to become a norm 

that underpins school culture and is reflected in the everyday life of the school community. 

 
We can also say that Inclusive education is the process through which schools develop systems, 

classrooms, programs and activities so that all students are able to learn, develop and participate 

together. In an inclusive school, the curriculum, physical surroundings and school community 

should reflect the views and characteristics of its students. An inclusive school honours 

diversity and respects all individuals, Inclusion does not mean treating people the same without 

regard for individual differences. 

 

At Credence High School, we support inclusive education where children from all walks of 

life are welcomed and integrated to make our school diverse. As said unity lies in diversity, we 

are working towards an inclusive society, the first step being an inclusive education system. 

 

At our school, Inclusion means that all students are guided towards mainstreaming schooling 

keeping in check the additional support that some of our students require. This helps maintain 

a positive learning environment where the individual’s unique needs are met while integrating 

them with the school system. 

https://www.khda.gov.ae/en/publications/article?id=10239
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Who are Students of Determination? 
 

 

“Those students whose educational needs are different from those of the majority of students, 

and which arise from the impact of a disability or a recognised disorder.” 

 
At Credence High, we aim at providing an inclusive and non-restrictive environment which 

is useful in fostering deep and meaningful relationship between the peers and Students of 

Determination. The Students of Determination are a part of the regular classroom moving 

towards inclusive classrooms. We attempt to educate and sensitize all the students to be friendly 

and empathetic towards students with special needs and make them feel at par. 

 

IDENTIFICATION AND EARLY INTERVENTION 

 
Identification and early intervention refers to the accurate and urgent process through which 

education providers, and other professionals, utilise formal and informal methods of 

assessment to accurately identify the type of SEND experienced by a student. This information 

is then used to inform the use of targeted, evidence-based interventions which accelerate 

learning, progress and development. 
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1. We, at Credence, carry out an assessment of educational needs upon entry to school. 

 

2. Then we use the information gained from assessment upon entry and identification 

procedures to determine the type and level of support appropriate for each student, based upon 

their level of development and experience of SEND. This will include some or all of the 

following: 

 

• Universal design strategies for students at an ‘appropriate level’ of 

development, for example whole class differentiation strategies 

 

• Targeted interventions for students who experience a delay in their development 

or achievement of educational outcomes; for example, providing access to a 

small-group social skills intervention group 

 

• Individualised interventions for a student who experiences significant levels of 

SEND, for example, providing access to targeted evidenced-based intervention 

for a student who experiences specific learning difficulties. 

 

3. Personalised individual education plans (IEPs) are developed for students identified as 

experiencing SEND. 

 

4. We use the IEP as a SMART document to inform the use and impact of Specific 

intervention, Measured outcomes, Attainable targets, and Relevant and results-oriented 

activities and Time sensitive measures, in response to the SEND experienced by each student. 

 

5. Develop systems to ensure they work in partnership with Early Intervention Centres to 

enable the effective transition of young children who experience SEND into formal mainstream 

education settings. 

https://www.khda.gov.ae/en/publications/article?id=10239
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SYSTEMS OF SUPPORT FOR INCLUSIVE EDUCATION 

 

The provision of a high quality strategic support is essential for the development of a fully 

inclusive system of education. This refers to the implementation of practices, policies and 

procedures which education providers must ensure in order to establish fully inclusive 

educational experiences for students who experience SEND. This includes, providing robust 

systems of support for students and teachers, introducing new approaches to teaching, 

providing flexible curricular pathways and objectives and the use of diverse assessment 

strategies. 
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Credence has established an Inclusion Support Team (IST) consisting of the following: 

 

 

 
 
 

THE INCLUSIVE 

SUPPORT TEAM 

https://www.khda.gov.ae/en/publications/article?id=10239
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Members 
 

Definition 
 

Responsibilities 
 

Inclusion Governor 

Mr. Abdulla Nalapad 

Chairman 

 

The head of the school, who 

has special interest in  

inclusion. The person works 

with the Inclusion Champion 

to help execute the vision for 

inclusion at Credence. 

 

 Supporting in improvement planning through 

recruitment, budget approvals, etc. 
 

 Ensuring accountability for  developing and 

maintaining a high standard of inclusive 

practices. 

 

Principal 

 
Ms. Deepika Thapar 

Singh 

 

Leader of provision for 

students who experience 

SEND. 

 Introducing, developing and implementing 

systems and procedures, creating an ongoing 

cycle of action and reflection. 
 

 Ensuring an inclusive culture and climate 

through whole-school initiatives. 
 

 Enabling a strong capacity for improvement 

through rigorous self- 

evaluation and action planning. 
 

Inclusion Champion 

 
Mr. Shivender Kumar 

 

The Inclusion Champion is 

responsible for establishing, 

evolving and embedding the 

Credence Vision of inclusion 

across all schools, from a 

position on SLT. 

 

 Introducing, developing and implementing 

systems and procedures, creating an ongoing 

cycle of action and reflection. 
 

 Ensuring an inclusive culture and climate 

through whole-school initiatives. 
 

 Enabling a strong capacity for improvement 

through rigorous self- 

evaluation and action planning. 

 

Leader of Provision 

for TDOs 

 

Ms. Anu Thomas 

 

The Head of Counseling is 

responsible for creating a 

safe social and emotional 

wellbeing environment and 

work to safeguard the human 

rights of all members of the 

school community. 

 Assure that every student receives the 

maximum benefit in the school. 
 

 Support teachers in building appropriate 

strategies and connect with the students 
 

 Promote growth, self-awareness, appreciation 

of diversity, and a love of learning among 

students. 
 

 Aid and support students in combating social 

issues that impede their academic success. 
 

 Use of social awareness and interpersonal 

skills to establish and maintain positive 

relationships. 
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Special Educators – 

(Learning Support 

Assistant - LSA) 

 
Ms. Shruti 

Patrikar 

 

Ms. Amanda 

Augustine 

 

The Special Educator is 

responsible for creating a 

flexible program and 

learning environment that 

provides specialized 

instruction for students with 

disabilities, such that the 

students benefit from the 

general education curriculum 

to the greatest extent possible 

when supported with 

supplemental aides, 

accommodations, and other 

needed supports. 

 

 Employ special educational strategies and 

techniques during instruction to improve the 

development of sensory- and perceptual-

motor skills, language, cognition, and 

memory. 

 

 Instruct students in academic subjects using a 

variety of techniques such as phonetics, multi-

sensory learning, and repetition to reinforce 

learning and to meet students' varying needs 

and interests. 

 Confer with parents, senior leadership team 

members, counselor and other. 

 Professionals to develop individualized 

education programs (IEPs) designed to 

promote students' educational and skill 

development, 

 

 Develop plans for effective communication, 

monitoring, and follow- up of students in 

inclusive classroom settings. 

 

Support Teachers 

 
Head of Kindergarten 

& Grade 1 

 

Head of Department 

(All Subjects) 

Grade Coordinators  

(Grade 2 – 10) 

 

Support teachers (ST) are 

available to the school team 

to assist classroom teachers 

in providing effective 

instruction to students with 

diverse learning needs 

including those who 

experience SEND 

 

 To guide the teachers modify the general 

education curriculum for Students of 

Determination based upon a variety of 

instructional techniques and technologies. 

 

 Enabling a strong capacity for improvement

through rigorous self- evaluation and 

action planning. 
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Role of Teachers in the Identification Procedure for the Students of Determination. 
 

 

 

 

 

 

The members of the Inclusion Support Team: 

 
 Work in close collaboration with classroom teachers and other educational staff to 

support the education of students who experience SEND in common learning 

environments by providing coaching and support to teachers on a timely basis 

 

 Meet on a regular basis, once a week 

 
 Maintain minutes of the meetings and utilise effective systems to follow-up on specific 

actions and strategies 

 

 Assign learning support assistants to individual students who experiences SEND and/or 

class groups as needed. The allocation of these para-professionals is dynamic. The focus 

and impact of their support is routinely reviewed and their allocation may change in 

accordance with student and teacher need. 
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SUPPORT WE OFFER TO OUR STUDENTS OF DETERMINATION 

 

When a student is identified, he/she is provided with appropriate additional support within and 

outside the classroom, as the need be. The school follows Graduated Response - it recognizes 

that all children learn in different ways and can have different types and level of educational 

needs. In addition to academic needs, there can be emotional, behavioural and social needs 

which need to be addressed too. 

 

As per the graduated response, the students are provided with step by step support and more 

expertise can be brought in, to help the school support the difficulties a student may be 

experiencing. The support is initiated with differentiated activities and is devised based on the 

educational/behavioural/emotional needs of each student. Kindly Refer Appendix I for 

reference. 

 
Special Educational Provisions: 

 

 

Special educational provision refers to educational provision which is additional to, or 

otherwise different from, that is made generally available for children of their age in school. 

At Credence High we adhere to the following general categorization based on the support 

provided for our Students of 

Determination: 

 
 

Level 1 

The classroom teacher’s awareness of and 

response to a student’s learning need (e.g. 

sensory resources, seating plan, rest breaks, 

extra time) is sufficient to support 

successful participation and progress. 
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Level 2 

Differentiation support has not been enough for these students, and they are still behind grade 

level related expectations and need some additional focused teaching to close the gap. Support 

may take the form of withdrawal groups and/or targeted in-class support, and will be set at a 

pace which supports accelerated learning. 

Level 3 

The student needs highly individualized and based on fine-tuned assessments (internal and/or 

external). Regular, structured, systematic support, in which steps are small and achievable. 

Internally, this may include withdrawal support for highly targeted intervention. 

 
Meeting the Special Needs of the Students of Determination: 

Having identified a student’s needs and the educational planning required to meet those needs, 

this second step emphasises the importance of effective teaching and learning strategies. The 

benefits of early-intervention and prevention programmes are highlighted. Guidance is also 

provided on target-setting. 

 
Effective teaching and learning: The role of the class teacher 

Effective teaching and learning is critically important for all student s, and especially for those 

with special educational needs. Meaningful inclusion implies that all students are taught in 

stimulating and supportive classroom environments where they are respected and valued. 

Mainstream class teachers have first-line responsibility for the education of all student s in their 

classes. Accordingly, classroom teachers at Credence High School ensure that they plan their 

lessons carefully to address the diverse needs within the classroom. They may need to adapt 

their teaching approaches for some student s whose individual progress, application, 

motivation, communication, behaviour or interaction with peers are causes for concern. This 

may require targeted interventions to develop relevant adaptive skills related to these needs. 

All mainstream class teachers implement teaching approaches and methodologies that facilitate 

the meaningful inclusion of student s with special educational needs. These include: 

 Co-operative teaching and learning within mainstream classrooms 

 Collaborative problem-solving activities 

 Heterogeneous group work 
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 Differentiation 

 Interventions to promote social and emotional competence 

 Embedding Information and Communications Technology (ICT) in teaching, learning 

and assessment 

 
Every student needs to be taught a broad and balanced curriculum that is appropriate to his/her 

developmental level. Students’ levels of interest, attention, concentration and persistence is 

gradually developed, extended and rewarded, using appropriate teaching strategies. To cater 

for the range of learning needs in any class, mainstream class teachers regularly differentiate 

their lessons. This is achieved by: 

 Varying the level, structure, mode of instruction and pace of lessons to meet 

individual needs 

 Adapting lessons to take account of student s’ interests 

 Matching tasks to student s’ abilities and needs 

 Adapting and utilising resources, including the use of technology 

 Aspiring towards suitably challenging learning outcomes and assessing accordingly 
 

Teachers make lessons accessible to a broad range of student s through the use of a variety of 

appropriate teaching approaches and methodologies, including active learning, small-group 

tuition, individual teaching, and scaffolded instruction. This may also require environmental 

adaptations to promote curricular access. 

 

Effective teaching and learning: The role of the special education teacher 

Special education teachers at Credence are familiar with a wide range of teaching approaches, 

methodologies and resources to cater for particular learning styles and to meet a variety of 

needs. Teaching approaches include a combination of team-teaching initiatives, co-operative 

teaching, early intervention and small group or individual support. Depending on the learning 

needs identified, a student with special educational needs is supported either at classroom level, 

or through mainstream classroom placement with additional teaching delivered through in-

class or withdrawal support models. 
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Special education teachers, in consultation with class teachers, plan their interventions 

carefully to address student s’ priority learning needs and to achieve the targets. Short-term 

planning reflects the Support Plan targets and breaks down the development of skills and 

content into small incremental steps to address each student’s specific needs on a weekly basis. 

Outcomes for student s are routinely assessed, recorded and used to review progress. 

 

MONITORING AND RECORDING OUTCOMES FOR STUDENTS WITH SPECIAL 

EDUCATIONAL NEEDS 

 

Students’ progress in relation to achieving their targets is regularly and carefully monitored. This stage 

of the process is informed by effective measurement of baseline performance, including the use of 

criterion-referenced tests and other methods of assessment (for example, teacher-designed tests, 

checklists, samples of work, observation) that allow student s to demonstrate their progress. Monitoring 

outcomes is part of a dynamic process of identification, target-setting, intervention and review, which 

in turn lead to adjustments in support plans. 

 

 

In addition to monitoring outcomes at the individual level, it is also important to review outcomes at 

group, class and whole-school level. This review could include measures of attainment, communication, 

independence, attendance, social inclusion and well-being (for example, sense of belonging and 

connectedness to school) for student s with special educational needs. 
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Planning to Guide the Allocation of Additional Teaching Supports for Students with 
Special Educational Needs 

Action 1: 

Identification of 

student s with special 

educational needs 

Review existing information on students’ needs, using school-based data, and any 

information from parents and external professionals. 

Engage in additional screening and data gathering as required, using informal and 

formal assessment approaches (for example, teacher observations, information on 

social and emotional competence, standardised tests, diagnostic tests). 

Identify all student s with special educational needs in the school. Match their needs 

to the appropriate level on the Continuum of Support. 

Action 2: 

Setting targets 

Based on individual needs, set clear learning targets for each student at each level of 

the Continuum of Support. 

Action 3: Planning 

teaching methods and 

approaches 

Identify the level and type of intervention required to meet targets for each student 

on the Continuum of Support. 

School considers methodologies best suited to promoting meaningful inclusion such 

as differentiation, heterogeneous grouping, team-teaching and small group 

teaching. 

Action 4: Organising 

early- intervention 

and prevention 

programmes 

Based on identified needs, choose evidence-informed early-intervention/prevention 

programmes to address concerns. Identify time needed and staffing commitment 

required. 

Action 5: Tracking, 

recording and 

reviewing progress 

Establishing a tracking and recording system, to ensure that the progress of all 

student s in meeting their identified targets is monitored at Whole-school and 

Classroom Support level by all teachers and special education teachers. 

https://www.khda.gov.ae/en/publications/article?id=10239
http://www.khda.gov.ae/en/regulations


U p d a t e d: 0 1 / 0 4 / 2 0 1 9 P a g e 16 | 19 

* D u b a i I n c l u s i v e E d u c a t i o n P o l i c y F r a m e w o r k - 

h t t p s : / / w w w . k h d a . g o v . a e / e n / p u b l i c a t i o n s / a r t i c l e ? i d = 1 0 2 3 9  

*  E  x e c  u t  i v  e    C  o u n c  i  l    R  e  s o  l u t  i o  n    N o  .    (  2 )    o  f    2 0 1 7    R  e  g u l a  t i  n g    P r  i v  a t  e    s c h o o  l s    i  n    t  h e               

E m i r a t e o f D u b a i - h t t p s : / / w w w . k h d a . g o v . a e / e n / r e g u l a t i o n s  

 

CREDENCE HIGH SCHOOL, DUBAI 
 

INCLUSION POLICY 

 

 

 

 

 

 

 

 

 

 

 

https://www.khda.gov.ae/en/publications/article?id=10239
http://www.khda.gov.ae/en/regulations


U p d a t e d: 0 1 / 0 4 / 2 0 1 9 P a g e 17 | 19 

* D u b a i I n c l u s i v e E d u c a t i o n P o l i c y F r a m e w o r k - 

h t t p s : / / w w w . k h d a . g o v . a e / e n / p u b l i c a t i o n s / a r t i c l e ? i d = 1 0 2 3 9  

*  E  x e c  u t  i v  e    C  o u n c  i  l    R  e  s o  l u t  i o  n    N o  .    (  2 )    o  f    2 0 1 7    R  e  g u l a  t i  n g    P r  i v  a t  e    s c h o o  l s    i  n    t  h e               

E m i r a t e o f D u b a i - h t t p s : / / w w w . k h d a . g o v . a e / e n / r e g u l a t i o n s  

 

CREDENCE HIGH SCHOOL, DUBAI 
 

INCLUSION POLICY 

 

 

 

 

 
 

 

 
 

PARENTAL INVOLVEMENT 

Parents are encouraged to express their views, be active in decision-making and participate in 

their child’s education, at review meetings, parent consultations and induction meetings. 

School operates on a system of Voluntary Disclosure of Information (Parent to School.) All 

reports and information shared will be treated with sensitivity and utmost confidentiality. 

At Credence High School parents are engaged in the following ways: 

1. Weekly report of the child. 

2. Discussion of IEPs/IBPs of the child. 

3. Coffee morning held once in two months to give a space to parents to express their 

views, their concerns and feedback of the department. 
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ADMISSION OF ‘STUDENT WITH DETERMINATION’ 
 

 

According to the Executive Council Resolution No. (2) of 2017, “ Private schools have to 

establish the conditions, rules, and standards that are required to facilitate the enrolment and 

integration of Students with disabilities.” Credence High School believes that students of 

determination have the same right as all other students for admission, participation and equity. 

They have the right to engage and participate in a quality learning experiences alongside same 

aged peers. We ensure students of determination are not refused admission based only on their 

experience of need. We are committed to providing “sibling priority” for admission to students 

of determination. Once enrolled, the students of determination will be actively supported to 

participate in the process of learning as they develop their potential, and build relationships 

with their peers, through social interactions in age appropriate common learning environments. 

The inclusive support team will ensure that students of determination will be provided with the 

support, accommodations and curricular modifications required to enable equitable access to 

educational opportunities. Appropriate priority will be given to the development of each 

student’s potential, including meaningful participation in the learning process, with peers in the 

common learning environment which promotes the principle of equity for students of 

determination.  

The school is committed to educating all students in a common learning environment. All 

students have access to quality instruction, intervention and support, so that they experience 

success in learning. We create a culture of collaboration, in a landscape of mutual respect and 

equality for all where all students are given opportunities to be successful learners, to form 

positive social relationships with peers. Students are encouraged to become fully participating 

members of the learning community for a shared commitment to internationally recognized 

values of inclusive education. 

https://www.khda.gov.ae/en/publications/article?id=10239
http://www.khda.gov.ae/en/regulations


U p d a t e d: 0 1 / 0 4 / 2 0 1 9 P a g e 19 | 19 

* D u b a i I n c l u s i v e E d u c a t i o n P o l i c y F r a m e w o r k - 

h t t p s : / / w w w . k h d a . g o v . a e / e n / p u b l i c a t i o n s / a r t i c l e ? i d = 1 0 2 3 9  

*  E  x e c  u t  i v  e    C  o u n c  i  l    R  e  s o  l u t  i o  n    N o  .    (  2 )    o  f    2 0 1 7    R  e  g u l a  t i  n g    P r  i v  a t  e    s c h o o  l s    i  n    t  h e               

E m i r a t e o f D u b a i - h t t p s : / / w w w . k h d a . g o v . a e / e n / r e g u l a t i o n s  

 

CREDENCE HIGH SCHOOL, DUBAI 
 

INCLUSION POLICY 

 

 
Admission at CHS including early years is not conditional upon the submission of a medical 

diagnosis. We carry out an ‘assessment of educational need’ upon entry to school. We use the 

outcome of the ‘assessment of educational need’ alongside other information to appropriately 

identify the category and level of the students of determination. The school ensures appropriate 

identification procedures on entry, in the early years, and in classes are consistently applied 

and occur in a timely fashion. Information gained from assessment upon entry and 

identification procedures is used to determine the type and level of support appropriate for each 

student, based upon their level of development and experience of the students of determination. 

 

 

 

 

 

 

 
 

ANNEXURES 

 
 

 ANNEXURE I: INDIVIDUAL EDUCATIONAL PLAN (IEP) 

 ANNEXURE II: LEARNING SUPPORT ASSISTANT POLICY 
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